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Essential Question(s): Who am I, how did I get here, and how will I proceed as an informed and conscientious (productive) citizen of our world?

Essential Understandings: By the end of 8th grade, students understand the broad outline of United States history from the American Revolution to the end of World War II. Each of the following eras will be addressed:

1. American Revolution (1763–1787)

2. Constitution and Early Nation (1787-1820)

3. Expansion and Reform (1800-1860)

4. Civil War and Reconstruction (1845-1877)

5. Development of the Industrial United States (1870-1900)

6. Progressive Era

7. Changing Role of the U.S. in World Affairs 

8. 1920s

9. Great Depression

10. World War II

Within each era, students understand that the themes of history, civics, geography, economics, and culture/diversity are interwoven.

Essential Skills: Throughout 8th grade, students develop habits of historical thinking as they:

1)  Think chronologically by

· Interpreting data presented in timelines and by creating timelines

· Explaining continuity and change over time

· Placing major events/eras in United States history in temporal order.

2)  Comprehend a variety of historical sources by

· Using various primary and secondary sources such as documents, photos, maps, charts and graphs, cartoons, letters

· Identifying the literal meaning of a source (the facts)

· Identifying the historical perspective of the source.

3) Engage in historical analysis and interpretation by

· Formulating questions to focus their inquiries and analyses

· Comparing and contrasting differing sets of ideas

· Considering multiple perspectives

· Explaining causes in historical actions including the role of individuals, the influence of ideas and beliefs, and the role of the unexpected

· Noticing patterns in history and relating the past to the present.

4) Conduct historical research by

· Formulating questions

· Obtaining and interrogating historical data

· Presenting findings in a thoughtful manner.

5) Engage in historical issues-analysis and decision-making by

· Identifying historical dilemmas and analyzing the interests and points of view of those involved

· Evaluating alternative solutions and formulating a position

· Identifying the solutions chosen in history and evaluating the consequences.

6) Recognize and develop the 13 Habits of Mind for historical thinking outlined by the National Council for History Education in other meaningful ways.

Content Standards: The content standards: history, civics, geography, economics, and culture/diversity, represent five major strands within the overarching umbrella of social studies. In 8th grade these five strands focus on US History from the American Revolution through World War II, including Montana History.
Process Standards: Process standards are embedded within the content standards of history, civics, geography, history, economics and culture/diversity. These standards reflect student understanding of how to access, synthesize, and evaluate information to communicate and apply social studies knowledge to real world situations. 

(H) History: Students demonstrate an understanding of the effects of time, continuity, and change on historical and future perspectives and relationships.
(C) Civics:  Students analyze how people create and change structures of power, authority, and governance to understand the operation of government and to demonstrate civic responsibility.

Essential Question(s):

· Has the American experiment in democracy been successful?

· What is the best relationship between a government and the people it governs?

· Why do civic life, politics, and government exist and how does each fulfill human needs? (Primary EQ: Why have a government?)

· Why are some governments better than others?

· What should be the role of the U.S. in world affairs and how do U.S. behaviors and actions affect other nations and vice versa?

(G): Geography Students apply geographic knowledge and skills (e.g., location, place, human/environment interactions, movement, and regions).

Essential Question(s):

· Where am I and how do I explain where I am? (need to wordsmith)

· How does place drive the decisions people make? 

· How do people interact with their environments?

· What are the causes and effects of human movement?

· What makes places similar and different? 

(E): Economics Students make informed decisions based on an understanding of the economic principles of production, distribution, exchange, and consumption.

Essential Questions:

· Why do people and nations trade?

· How does something acquire value?

· Note: Include in ELEs How do price and supply and demand influence each other? What are markets and how do they work?

· How do economic systems affect individuals, communities, societies and the world? 

· What role should government play in economic systems?

· Which economic systems work best?

· How does technology drive change?

· Do the advantages of globalization outweigh the disadvantages?

(D): Culture & Diversity- Students demonstrate an understanding of the impact of human interaction and cultural diversity on societies.

Essential Questions:

· What is culture, why is it important?

· Who should decide what “culture” and “cultured” are?

· Is there such a thing as cultural superiority?  Why?

· How do cultural expressions (including literature, art, architecture, music, technology) shape history?

· How does cultural diversity impact a society?

· What happens when cultures converge or collide?

· What is morality and ethics?

· Who are the heroes and villains and what do they reveal about a culture?

· In what ways do religion, beliefs, values and/or spirituality contribute to progress, regress, or stagnation in society?

UNIT ONE: 
THE AMERICAN REVOLUTION (1763-1787)
H.1.0 Students understand that the American Revolution was a critical event in the formation of the United States and established the ideals under which the United States functions.
H.1.1 Students understand that there were multiple causes of the American Revolution including the results of the Seven Years War, increased political and economic control of the colonies by Great Britain, the historical development of English common law and the rights of Englishmen, etc.

Example:  1. Students create a cartoon strip with panels illustrating several causes of the American Revolution or events leading to the Revolution.

H.1.2 Students understand that individuals affected the course and ideals of the American Revolution.

Example: 1. Students examine biographical information of prominent and lesser known figures in the struggle for independence to learn their contributions to American independence. (Ex. George Washington, Benjamin Franklin Thomas Jefferson, Thomas Paine, Mercy Otis Warren, etc.)

C.1.0  Students understand that major principles articulated in the Declaration of Independence grew in importance to become unifying ideas of American democracy. 

C.1.1
Students understand that the Declaration of Independence contained major principles such as “all men are created equal,” “unalienable rights,” “Life, liberty, and the pursuit of happiness,” and “consent of the governed.”

Example: Students read and discuss the writing of Thomas Jefferson in the Declaration of Independence, identify major principles set forth in that document including “all men are created equal,” “unalienable rights,” “Life, liberty, and the pursuit of happiness,” and “consent of the governed,” and then write about how those ideas are still seen in today’s society (or respond in another creative fashion).

G.1.0  Students understand the location of the thirteen colonies and how distance from Great Britain was important in the American Revolution.

G.1.1 Students understand that the existence of a colonial empire across an ocean created problems for both colonists and the British empire.



Example: Student create a map of the thirteen colonies.

E.1.0 Students understand economic reasons for the American Revolution.
E.1.1 Students understand that the American colonies and Great Britain were closely linked and that issues of increased taxation and economic control contributed to the outbreak of the Revolution.

Example: Students create an illustrated or annotated timeline of events leading to the beginning of the American Revolution. 

D.1.0  Students understand that the American Revolution affected different social groups in society in different ways (including loyalists, patriots, women, African-Americans, Native-Americans, etc.)

D.1.1  Students understand that various social groups and individuals viewed the American Revolution from different perspectives.

Example:  Students read and respond in writing to primary source documents from the Revolutionary War era such as poetry, letters, diaries, editorial cartoons, etc. which illustrate a variety of viewpoints about the American Revolution.

D.1.2
Students understand that there were fundamental contradictions between the ideals expressed in the Declaration of Independence and the social realities confronting African Americans, native people, and women. 

Example: 1. Students read and discuss Abigail Adams’ correspondence with John Adams.  2. Students consider the situations of African-American slaves and free blacks in colonial and early republic eras. 3. Students read and respond to documents that show how Native Americans’ lives were affected by the Revolutionary War and the new nation.

UNIT TWO: CONSTITUTION AND EARLY NATION (1787-1820)
H.2.0  Students understand that the foundations of the American political system based on the U.S. Constitution and the Bill of Rights were created and revised during the early national era (1787-1815). (see also 2.0 Civics)

H.2.1 Students understand that the Articles of Confederation written during the Revolutionary War were inadequate and a Constitutional Convention was called to revise them.

Example: 1. Students study James Madison’s preparations for the Convention and his contributions to the development of the Constitution.

C.2.0  Students understand that the foundations of the American political system were created and revised during the early national era.
C.2.1 Students understand that numerous contentious issues were addressed during the creation and ratification of the United States Constitution including the Great Compromise, the 3/5ths Compromise, and the creation of the executive branch.

Example: Students participate in a simulation of the debate over the Great Compromise.

C.2.2 Students understand that there are basic organizational principles outlined in the Constitution including checks and balances, separation of powers, federalism, etc.

Example: 1. Students create a poster illustrating the separation of powers and checks and balances of the three branches. 2. Students discuss or write about how checks and balances is seen in today’s government. 3. Students explain the historical antecedents of the principles incorporated in the United States government including key ideas of Enlightenment thought, the traditions of English common law, etc.

C.2.3 Students understand that the amendments contained in the Bill of Rights protect freedoms affecting citizens today.

Example: 1. Students discuss each amendment, the protections given, and how they relate to today. 2. Students address questions to school officials, local law enforcement officers, or attorneys about how the Bill of Rights is interpreted and applied today.

C.2.4 Students understand that the role of the Supreme Court expanded in the early national period.

Example: Students examine the Constitution to notice that the Supreme Court was not given the right of judicial review and study documents about Marbury v. Madison to conclude how that power was developed.

C.2.5 Students understand that political parties develop in the 1790s because of differing opinions about the role of the government and the future of the United States.

Example: 1. Students construct a Venn diagram comparing and contrasting the Federalists and Democratic-Republican parties. 2. Students study the Thomas Cooper court case to analyze whether the Alien and Sedition Acts passed by the Federalists in 1798 threatened First Amendment rights.

G.2.0  This learning goal is not addressed.

E.2.0 This learning goal is not addressed.
D.2.0 This learning goal is not addressed.
UNIT THREE: EXPANSION AND REFORM (1800-1860)
H.3.0 Students understand that the period from 1800-1860 encompassed enormous changes in the United States including territorial expansion, economic development, changes in political democracy, and an emphasis on societal reform.

H.3.1 Students understand that the territorial expansion of the United States westward to the Pacific Ocean was fueled by the ideology of “Manifest Destiny.”

Example: 1. Students study quotations and artistic expressions illustrating the belief in Manifest Destiny. (See 3.0 in Geography and Culture)

H.3.2 Students understand that the economic growth of the United States created an increased sense of national identity but also led to growing tensions.

Example: 1. Students identify factors that caused rapid urbanization including increased immigration and industrialization. 2. Students create a chart of push and pull factors bringing immigrants to the United States. (See 3.0 in Economics)

H.3.3 Students understand that participation in political democracy in the United States increased as the “age of the common man” developed in the Jacksonian era.

Example: 1. Students create maps illustrating the expansion of suffrage from 1820-1840 and categorize generalizations about those maps as either true or false. (See 3.0 in Civics)

.

H.3.4 Students understand that cultural, religious, and social reform movements were strong during this era including the abolitionist movement, the Second Great Awakening, temperance, and the early women’s rights movement.

Example: Students create a poster about a person involved in reform during this time period including key facts about that person and why he/she was influential. (See 3.0 in Culture/Diversity)

C.3.0 
Students understand that political democracy was extended, restricted, and reorganized from 1800 to 1865. 

C.3.1
Students understand that participation in democracy increased for adult white males during this era and the election of Andrew Jackson was considered a victory for the “common man” while restrictions were placed on African-Americans and women. (See 3.0 in History)

C.3.2 Students understand that the West influenced the heightened emphasis on equality in the political process.

Example: Students study statistics about voting laws from 1820-1840, map the results, and categorize generalizations about these maps noting the growth of participation in the West.

C.3.3 Students understand that debates over slavery, including the Missouri Compromise, the Compromise of 1850, and the Dred Scott Decision increased sectional differences.

G.3.0
Students understand that territorial additions to the United States from 1800-1860 greatly changed the nation geographically and altered the people’s understanding of the United States.
G.3.1
Students understand that the Louisiana Purchase, the annexation of Texas, the settling of the dispute over the Oregon Territory, and the treaty of Guadalupe Hidalgo after the Mexican-American War added significant territories to the United States.



Example: Students create an annotated map that focuses on the 




geographic expansion of the United States over time. 

G.3.2  Students understand that the United States and its people had a variety of reasons to extend the nation westward.

Example: 1. Students read Thomas Jefferson’s letter to Meriwether Lewis to understand the motivations of the United States in exploring the Louisiana Purchase. 2. Students debate the annexation of Texas. 3. Students view photos and documents from the California Gold Rush and the Oregon Trail (or other trails) and respond to writing prompts about how these events changed the United States.

G.3.3 Students understand the locations of all 50 states of the United States and understand basic features of United States physical geography.

Example: 1. Students complete maps of the 50 states and key physical geographic features. 2. Students demonstrate knowledge on tests.

E.3.0 Students understand that the industrial revolution, increasing immigration, and the rapid expansion of slavery changed the lives of Americans and led toward regional tensions. 


E.3.1 Students understand that the emergence of the factory system and the market 
revolution shaped regional patterns of economic development. 

Example: 1. Students compare and contrast economic conditions in the North and South in ante-bellum United States. 2. Students read primary accounts of the lives of Northern factory workers and Southern agricultural workers. 3. Students examine and summarize statistics and maps about immigration and increasing urban growth in the ante-bellum North.

E.3.2 Students understand that the opening of western lands and the invention of the cotton gin led to the development of the Cotton Belt, greater production of cotton, and a greater dependence on slavery in the South.



Example: Students create a graph of cotton production from 1790-1860.

D.3.0
Students understand that territorial, economic, and political changes from 1800 to 1860 affected women and minorities in significant ways and led to a variety of reform movements.

D.3.1 Students understand that the experiences of African Americans under slavery varied, they resisted the conditions of their enslavement, and there were consequences of violent uprisings. 

Example: 1. Students listen to slave spirituals like “Follow the Drinking Gourd” and “Go Down Moses,” and interpret their meaning for slaves. 2. Students compare the plantation system to the lives of free African-Americans.

D.3.2 Students understand that opinions about slavery covered a wide spectrum including the abolitionist movement.

Example: Students debate where to place historical figures along a continuum of slavery opinions.

D.3.3
Students understand that early westward expansion had consequences for Native Americans through government policy and the strategies for survival forged by Native Americans.


Example: 1. Students read excerpts from Andrew Jackson’s 1830 Message to Congress on Indian Removal and summarize his attitude and policy. 2. Students examine accounts of Indian Removal and the Trail of Tears. 3. Students compare statements from Native Americans who supported a variety of responses such as accommodation and resistance. 4. Students flip the perspective of Gast’s painting American Progress and draw it from the Indian point of view.

D.3.4 Students understand that antebellum immigration changed American society by intensifying ethnic and cultural conflict and complicating the forging of a national identity. 

Example: Students interpret immigration-related political cartoons to evaluate public attitudes regarding immigration.


D.3.5 Students understand that women worked actively for their rights during this time period.

Example: Students examine the 1848 Declaration of Sentiments document, paraphrase the women’s complaints, and illustrate one complaint.

UNIT FOUR: CIVIL WAR AND RECONSTRUCTION (1845-1877)
H.4.0
Students understand that the Civil War and the acquisition/settlement of the Far West together reconstructed the United States (the Greater Reconstruction.)   

H.4.1
Students understand that the economic, social, population, and cultural differences between the North and South contributed to the causes and the course of the Civil War.

Example: 1. Students create a chart that illustrates the differences between the antebellum North and South. 2. Students explain how the advantages of the North led to Northern victory. 3. Students write a position paper on the following: Slavery was the cause of the Civil War.

H.4.2
Students understand that the nature and course of the war was affected by several factors including technological advances, individual leadership, and changing perceptions about human rights and the necessities of fighting the war.


Example: 1. Students illustrate technological advances including railroads, factories, new weapons, etc. 2. Students compare and contrast individual leaders including Robert E. Lee, Abraham Lincoln, Ulysses S. Grant, Jefferson Davis, etc. 3. Students compare primary source writings by Lincoln about slavery from early and late in the war.

H.4.3
Students understand that the Civil War affected the American people (including Montana) in a variety of ways such as freedom for slaves, loss of family members, economic collapse in the South and gains in the North, etc.

Example: 1. Students compare primary and secondary source accounts to evaluate the human and material costs of the war. 2. Students read a Civil War novel.

H.4.4  Students understand that the process of Reconstruction affected the South, North, and West, including impacts on native peoples.

Example: 1. Students analyze how “the greater Reconstruction,” and especially Lincoln’s policies, transformed the American West and especially the lives of native peoples by doing a case study of either Red Cloud’s War on the Bozeman Trail or the Flight of the Nez Perce. 2. Students create a plus/minus chart for various Reconstruction era events to chart how civil rights and reform for African American ebbed and flowed during the period.

C.4.0 Students understand that the Civil War led to Constitutional changes and an increased role for the federal government.

C.4.1 Students understand the Southern secession occurred because of conflicts between states’ rights and federal authority, and the power of the federal government ultimately increased through the Northern victory and through expansion in the West.

Example: 1. Students create a map showing the Union and Confederate states and the border states aligning with each. 2. Students study the use of federal power during Reconstruction in the South. Students study the development of federal bureaucracy in the West, including Indian reservations.

C.4.2 Students understand that the 13, 14, and 15th Amendments gave African-Americans their freedom, civil rights, and the right to vote (men).

Example: Students read the amendments, discuss their provisions, and consider why the modern Civil Rights Movement happened if these rights were in place.

G.4.0 Students understand that the geography of the United States helped determine the course of the Civil War and the Reconstruction era.

G.4.1 Students understand that Northern and Southern strategies were planned to take advantage of United States geography and border states were of critical importance.

Example: Students track Northern and Southern strategies and major campaigns during the Civil War on a map. (Ex. The North wanted to gain control of the Mississippi River to “split” the South.)

G.4.2 Students understand that the “Greater Reconstruction” involved not only the Civil War in the eastern United States but also transformed the American West.

Example: Students study Lincoln’s policies (Homestead Act, Transcontinental Railroad, etc) and compare/contrast the American West before and after the Reconstruction Era.

E.4.0 Students understand that the Union victory in the Civil War was connected to economic conditions.

E.4.1 Students make connections between the regional economies which developed before the Civil War and the ability of the North to win the war, including better transportation systems, more factories, more banks, a more diversified economy, and the ability to block imports and exports in the South.

D.4 .0
Students understand that the Civil War and Reconstruction eras affected racial minorities. 

D.4.1 Students understand that Reconstruction led to temporary gains for African-Americans and then setbacks under Jim Crow legislation and segregation.

Example: Students create a plus/minus chart for various Reconstruction Era events to chart how civil rights and reform ebbed and flowed during the period.

D.4.2 Students understand that federal Indian policy and westward expansion resulted in the “Indian Wars” on the Great Plains.

Example: Students do a case study of either Red Cloud’s War on the Bozeman Trail or the Flight of the Nez Perce as it relates to the overall cultural clashes and changes in the West. (Greater Reconstruction)

UNIT FIVE: DEVELOPMENT OF THE INDUSTRIAL UNITED STATES (1870-1900)
H.5.0 Students understand that the United States underwent a transformation that involved the maturing of the industrial economy, the rapid expansion of big business, the development of large-scale agriculture, and the rise of national labor unions, and the unintended consequences related to immigration, urbanization, and labor conflicts between 1870 and 1900 (Consequences addressed in the Progressive. See 6.0.)

H.5.1 Students understand that technological innovation (2nd Industrial Revolution) fueled economic growth and material benefits for the United States.

Example: Students produce a research project on a particular inventor or invention from the Second Industrial Revolution.

H.5.2 Students understand that this period of intense growth also brought ecological and social problems.

Example: Students study the development of Butte, Montana, as a mining and urban center and note environmental problems and labor conflicts.

H.5.3 Students understand that massive immigration and rapid urbanization changed the character of life in the United States.

Example: 1. Students view the Tenement Museum interactive website to learn about the lives of immigrants. 2. Students study photographs of child labor (by Lewis Hine) and urban life (How the Other Half Lives by Jacob Riis).

C.5.0 This learning goal is not addressed.

G.5.0
Students understand that mass movements of people through immigration, the development of transportation networks, and the growth of technology transformed the geographic and human landscapes of the United States. 

G.5.1
Students understand that technological developments in mining, agriculture, transportation, manufacture, etc. brought immigrants to the United States, changed working environments, and allowed greater movement of goods and people.

Example: 1. Students study statistics showing population movement from farm to city. 2. Students study the increase  in mechanization and large-scale agriculture.    3. Students look at the development of mines and mining technology in places like Butte (MT), Colorado, and Nevada.

E.5.0 Students understand that the United States experienced the maturing of an industrial economy including the growth of big business, large-scale agriculture, the rise of labor unions, and increased industrial conflict.
E.5.1 Students understand that industrial development and the rise of corporations raised the standard of living for many Americans and redistributed wealth but also led to escalating labor conflicts between capitalists and their workers.

Example: 1. Students read biographical information about capitalists like John Rockefeller, Andrew Carnegie, and Montanans Marcus Daly and William Andrews Clark. 2. Students create mottos that describe the business philosophy of the “robber barons” of the late 19th century. 3. Students create a protest speech from the perspective of a new immigrant factory worker. 4. Students role-play a strike negotiation between an industrialist and a union leader.

D.5.0 Students understand that massive immigration after 1870 created new social patterns, conflicts, and ideas of national unity amid growing cultural diversity.
D.5.1 Students understand that patterns of immigration changed in the late 1800s and early 1900s as millions arrived from southern and eastern Europe. (New immigrants)

Example: Students study immigration statistics to discover patterns reflecting the change Old Immigration patterns to New Immigration patterns.


D.5.2
Students understand that immigration intensified ethnic and cultural conflict and 
complicated the forging of a national identity. 

Example: 1. Students study the boycotts against Chinese workers in Butte, Montana in the late 1800s as an example of rising racial conflicts. 2. Students interpret Thomas Nast cartoons on racial violence.

D.5.3 Students understand that Native Americans were being pressured to assimilate into American society through boarding schools, reservation life, and the Dawes Act, and responded in a variety of ways.

Example: 1. Students read accounts and view photographs of boarding school life.  2. Students create annotated maps showing Montana reservations. 3. Students compare survival strategies of different Native American societies during the “second great removal.” 4. Students read the Dawes Act and evaluate its effects on tribal identity, land ownership, and assimilation.


D.5.4
Students understand that new immigrants helped produce a composite American 
culture that transcended group boundaries. 



Example: Students participate in a family history project.

UNIT SIX: THE PROGRESSIVE ERA
H.6.0 Students understand that the Progressive Era included reform efforts to deal with the problems arising from rapid industrialization, urbanization, immigration, and business and political corruption.
H.6.1 Students understand that individuals led a variety of reform efforts to address these problems.



Example: Students report on the efforts of an individual reformer.

C.6.0 Students understand that there were political impacts of the Progressive Movement.
C.6.1
Students understand that Theodore Roosevelt, William Taft, and Woodrow Wilson were considered the Progressive Presidents and provided leadership for some of the Progressive agenda.



Example:  Students research the Progressive Presidents and give small group 


presentations evaluating their successes and failures.


C.6.2
Students understand that the 16th, 17th, 18th, and 19th Amendments reflected the 
ideals and goals of Progressivism.

Example: 1. Students learn the provisions of each amendment and draw a political cartoon in support or against one of the “Progressive Amendments.” 2. Students describe how the Progressive Amendments reflected the ideals and goals of Progressivism and the continuing attempt to adapt the founding ideals to a modernized society.

C.6.3 Students understand that the Progressive Movement was partially a response to political corruption.

Example: Students summarize the messages of political cartoons about Tammany Hall and/or other political corruption.

G.6.0 This learning goal is not addressed.
E.6.0 Students understand that the Progressive Movement was a response to industrial capitalism.
E.6.1 Students understand that Progressivism attempted to regulate big business, curb labor militancy, and protect the rights of workers and consumers.

Example: 1. Students draw upon evidence from the work of muckrakers such as Upton Sinclair, Jacob Riis, Lincoln Steffens, Lewis Hine, and Ida Tarbell to reveal chronic problems of urban industrial society. 2. Students examine documents from the Industrial Workers of the World and analyze how their goals were different from the Progressives. 3. Students view photos and read account of the Triangle Shirtwaist Fire and create original poetry.

D.6.0 Students understand that the reform culture of Progressivism was distinctly female and included a focus on women’s suffrage.
D.6.1 Students understand that women led the fight for their own suffrage as well as various other reform movements during the Progressive Era.

Example: 1. Students view video segments about the fight for women’s suffrage.      2. Students create a biographical presentation about a women’s rights activist.

UNIT SEVEN: CHANGING ROLE OF THE U.S. IN WORLD AFFAIRS
H.7.0 Students understand that the United States developed into an economic and political world power in the late 1800s and early 1900s through overseas imperialism and participation in World War I.
H.7.1 Students understand that geopolitics, economic interests, racial ideology, missionary zeal, nationalism, and domestic tensions combined to create an expansionist foreign policy in the late 19th century.

Example: Students study political cartoons from this era and then create their own cartoons illustrating the U.S. policy regarding the Open Door Policy in Asia, the Big Stick Policy in Latin America, or Dollar Diplomacy.

H.7.2
 Students understand that the United States extended its involvement overseas in the Spanish-American War and the suppression of the Philippine Insurrection.



Example: Students debate the annexation of the Philippines.

H.7.3 Students understand that participation in World War I cemented the position of the United States as a world power.

Example: Students evaluate Wilson’s leadership during the period of neutrality and his reasons for intervention.

C.7.0 Students understand that federal policies affected the role of the United States in the world through overseas expansion and during World War I.

C.7.1 Students understand that American foreign policy during overseas expansion reflected debate between imperialists and anti-imperialists.



Example: Students debate the annexation of the Philippines.

C.7.2 Students understand that the U.S. government mobilized support and suppressed opposition for the war effort during World War I.

Example: Students examine wartime issues such as military conscription, the sales of liberty bonds and other mobilization efforts, and the passing of the Espionage and Sedition Acts.

G.7.0 Students understand that the United States was involved across the globe during this era.  
G.7.1 Students understand that the United States acquired new territories outside the continental United States during this era.

Example: Students create a map showing new United States territories. 

G.7.2 Students understand that during World War I, the United States was involved in a war fought primarily in Europe.



Example: Students create a map showing World War I alliances and key battles. 

E.7.0 Students understand that overseas expansion and participation in World War I were due partially to economic reasons.

E.7.1 Students understand that interest in Asian markets and overproduction in the United States led to overseas expansion.

Example: Students read writings of imperialists and anti-imperialists about economic reasons for overseas expansion and write an opinion paragraph.

E.7.2 Students understand that American economic ties with Europe were partially responsible for bringing the United States into World War I.

Example: Students examine documents related to the sinking of the Lusitania and other U-boat incidents.

D.7.0 Students understand that the emergence of the United States as a world power in the late 1800s and early 1900s was complicated by racial tensions.
D.7.1 Students understand that American opinions about overseas expansion varied according to their beliefs about the spread of American democracy and relationships with other cultures.

Example: Students examine imperialist and anti-imperialist writings to look for racial and cultural opinions.

UNIT EIGHT: THE 1920S
H.8.0 Students understand that the 1920s was a time of both cultural and social energy and a time of political and cultural tension.


H.8.1 Students understand that Prohibition, spectator sports, and new cultural movements 
changed American society during the 1920s. 

Example: 1. Students listen to 1920s recordings of Louis Armstrong and other jazz artists. 2. Students interpret the art and poetry of the Harlem Renaissance.               3. Students view images of various cultural movements in the 1920s and create their own image posters of the 1920s.

H.8.2  Students understand that racial, religious, nativist, and labor tensions were prominent in the postwar era.

Example: 1. Students read and dramatically interpret selections from Inherit the Wind. 2. Students connect civil rights trends from the late 1800s, through the 1920s, to the modern civil rights movement of the 1950s and 60s. 

C.8.0 Students understand that many citizens were worried about anti-democratic activities in the United States after World War I, resulting in a Red Scare during the 1920s.


C.8.1 Students understand that the Red Scare resulted in arrests, trials, deportations, etc.

Example: Students debate the proposition: In order to defend American society from the threat of Communists, it may become necessary to restrict civil liberties.

G.8.0 This learning goal is not addressed.

E.8.0 Students understand that the 1920s was an economic boom time and a modern capitalist economy emerged.

E.8.1
Students understand that principles of scientific management and technological 
innovations, including assembly lines, rapid transit, household appliances, and radio, 
continued to transform production, work, and daily life. 



Example: Students interpret advertisements from the 1920s.

D.8.0 Students understand that there were social tensions in the 1920s. 


D.8.1  Students understand that nativist attitudes in the 1920s increased.

Example: 1. Students examine immigration patterns before and after the passage of immigration laws in the 1920s and consider why some people felt immigration should be restricted. 2. Students look at historical evidence to explore the growth of the Ku Klux Klan in the 1920s and consider to what extent immigration was related to the revival of the Klan.

D.8.2  Students understand that the emergence of the “New Woman” challenged Victorian values.

Example: Students look at historical evidence from narratives, stories, diaries, and photographs to describe how women’s lives changed after World War I.

UNIT NINE: THE GREAT DEPRESSION
H.9.0  Students understand that the Great Depression was a significant event in American history and life changed during this time period.  

H.9.1  Students understand that the Great Depression affected the daily lives of American people.

Example: 1. Students use documentary photographs, ballads, oral histories, letters, etc. to examine the effects of the depression on American people. 2. Students construct an imagined narrative to match a documentary photo from the Great Depression.

C.9.0 Students understand that Franklin Roosevelt’s New Deal transformed the role of American government and initiated the welfare state.  


C.9.1
Students understand that the New Deal increased the role of the federal government. 

Example: 1. Students categorize the various New Deal measures as relief, recovery, or reform. 2. Students construct a balance sheet listing major New Deal programs which are still in effect today and explain how these New Deal programs affect our life today.

G.9.0 
Students understand that there were geographic impacts of the Great Depression. 
G.9.1
Students understand that the Dust Bowl and its associated migrations affected people across the country.

Example:  Students listen to ballads and view pictures of the Dust Bowl and write their own poem about it.

E.9.0 Students understand that economic causes of the Great Depression were complex.
E.9.1
Students understand that economic factors including government policies, business and private investment practices, the distribution of wealth and income, etc. were factors in the Great Depression.

Example: Students participate in a stock market simulation to gain basic understandings of how buying on margin contributed to the stock market crash.

D.9.0 This learning goal is not addressed.

UNIT TEN: WORLD WAR II
H.10.0 Students understand that World War II was a pivotal event in the 20th century which reshaped the U.S. at home and changed its role in world affairs. 


H.10.1 Students understand that World War II was a pivotal event in the 20th century.

Example: Students watch video footage of the rise of Hitler and construct a chart of political and economic factors leading to the rise of dictatorships. 2. Students make a cause and effect chart of ways the political situation in the world changed as a result of World War II.  3. Students watch “Civilians at War”, a segment of Peter Jennings’ The Century video series, and discuss the changing nature of global conflicts.


H.10.2
Students understand that World War II increased the role of the U.S. as a global power.

Example: Students relate Allied victory in World War II to later involvement in the Cold War and other global conflicts of the later 20th century.

H.10.3 Students understand that World War II brought social changes which transformed society through the rest of the 20th century.

Example: 1. Students create a timeline or wall chart showing major developments in aviation, weaponry, communications, medicine, entertainment, etc. during the war years and explain how these inventions and discoveries changed our lives.               2. Students explain how the experiences of American soldiers abroad fostered a sense of a common future when they returned. 
C.10.0 This learning goal is not addressed.

G.10.0 Students understand that World War II was a global war.
G.10.1 Students understand that the United States fought in World War II alongside its allies on two fronts.

Example: Students construct maps of both the European and Pacific theaters of war showing alliances and major battles.

E.10.0 Students understand that World War II brought the U.S. out of the Great Depression and created economic prosperity that continued well beyond the end of the war.

E.10.1 Students understand that the United States provided supplies for the Allies long before the U.S. officially entered the war.



Example: Students examine the Lend Lease program.

E.10.2 Students understand that programs set up to aid veterans of World War II such as the GI Bill and GI Loan programs fostered economic growth after the war.

Example: Students ask family members if their family benefited from any of these programs.

D.10.0 Students understand that the World War II era helped some groups and hurt others.
D.10.1 Students understand that the status of women and their role in the economy changed during World War II.

Example: Students examine visual images or women workers such as “Rosie the Riveter” and poster art to see if the images were complimentary.

D.10.2 Students understand that Japanese-Americans were interned in camps during World War II.

Example: Students examine primary source materials such as photos, letters, etc. to learn about the experiences of Japanese-Americans during the war.

D.10.3 Students understand that minorities including African-Americans, Mexican Americans, Native Americans, and Japanese-Americans contributed to the war effort as soldiers and at home, yet discrimination against them continued.

Example: Students make connections between the contradictory experiences of minorities during the war and the civil rights movements of minority groups in the later 20th century.

Essential Questions (arranged by Essential Learning Expectation):


Historical Knowledge:


How is the past revealed, interpreted and understood?


What makes some historical interpretations better than others?


Relevance: 


How and why is the past relevant to me, my community, my nation and our world?


Can an individual change history or is history inevitable? (Why?)


Conflict/Cooperation: 


How do conflict and cooperation shape (benefit/destroy) societies?


In historical interactions, why do conflicts arise and how are they resolved?


Perspective: 


Whose story is it and how and why is it being told?


Change/Continuity: 


What causes change and continuity in history and why? (ex: economics, technology, politics, environment, traditions etc.
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